WISCONSIN EDUCATIONAL MEDIA ASSOCIATION

Senate Committee on Education
Hearing on Clearinghouse Rule 92.030, November 17, 1999

Statement by:
Sherry Freiberg, President, Wisconsin Educational Media Association (WEMA)
Supervisor for Instructional Technology and Information Management
Fond du Lac School District

The Wusconsm Educational Medna Assomaﬂon has carefuiiy fo!lowed ihe development of the new rules for
teacher licensing over the past five years. The national movement to create standards for schools and
greater accountability for teachers and students to demonstrate "what they know and are able to do" created
the ;mpetus for a closer look at Wisconsin's fules. We understand that the national movement was one of
the primary forces behind-the creation of the new Chapter P1:34, ‘Wisconsin Admmtstratwe Code, and
support the concepts pertammg tﬂ the Eabfary medaa faeld m these rules

We are pieased to see that to- qua tfy as an instructsonai i_lbrary Mecﬁa Specnalsst an applicant must
complete a program that mcorporates Wlsconsm s model acadernic. standards for library media, including
strands in:

1. Media and technology
2. Information and inquiry
3. Independent learning

4. The learning community

As Library Media Specialists are teachers before all else, we are pleased that the state has maintained the

mandate that all school media professionals must be certified teachers. We support the concept of Initial,

5 Professional and Master.Educator. stages of i:censure However, we would like to. -point out the fact-that it

1 may be d;fﬁcuit ta find:peer groups {o - serve on professuonai deveiopmem councils to memtor and verify: the

‘experiences of fibrary media professionals. In many small- Wisconsin districts; there is no peer- group of

!lbrary media specialists...one or two professionals serve the entire district. There is also a shortage of
higher education personnei in the state who are qualified to setve on library media professional development

councils.

WEMA aiso sugports the Teacher Standards in F’i 34.02. Demcnsta’atmg praf iciency in the knowledge, skills
and: dtspos:t;ons described in the ten standards of this section will ensure a sound ‘educational experience
“for'all Wisconsin students. Of these standards, nuniber four, "The tedcher understands ahd Uses a variety

of instructional strategies, including the use of technology to encourage children's development of critical
thinking, problem solving, and performance skills," and number six, "The teacher uses effective verbal and
nonverbal communication technigues as well as instructional media and technology to foster active inquiry,
collaboration, and supportive interaction in the classroom,” are especially descriptive of our role in the
schools.

As licenses affecting school library media professionals were in the development stage, WEMA appointed
an Ad Hoc committee to study their progress and make recommendations to the Department of Public
instruction. Many of the suggestions were incorporated, and we feel confident in also supporting the
requirements for Instructional Library Media Supervisor, "any person who is responsible for supervising and
evaluating professional staff in addition to direcling the district library media program,” and Instructional
Technology Coordinator, "any person who is responsible for the direction and administration of the
instructional computing and other instructional technology at the district level.”

On behalf of the 1200 educators represented by the Wisconsin Educational Media Association, we wouid
like to thank you for this opportunity to provide testimony.

Promoting Excellence in Educational Media Programs



"~ Wisconsin PTA

4797 Hayes Road, Suite 2, Madison, Wi 53704-3256  [608) 244-1455

TO: Senate Education Committee

FROM: Winnie Doxsie, Wisconsin PTA President

DATE: November 17, 1999

RE: gilsconsin PTA position on proposed Teacher Licensing and Rectification
uies

Wisconsin PTA supports rule changes that will work to ensure that the teachers of all
students are skilled not only in the subject area but also in the art of teaching.

To quote from a resolution Teacher Certification passed by the delegate members of
Wisconsin PTA:

Resolved, That the Wisconsin Congress of Parents and Teachers (WCPT)
advocate for the maintenance of high quality teacher education and certification
requirements that include, subject matter, preparation, design of instruction, the
art of teaching and teacher training in Parent Involvement Skills.. ..

Whlie WISQGBSIH PTA does not pretend to be the expert on all aspects of the rule
changes, we would expect that- we would be at the table when and if a task force or
interpretive committee is formed to work on final implementation.

fz/fffe e

Wisconsin Congress of Parents and Teachers, inc.



WISCONSIN

122'W. WASHINGTON AVENUE, MADISON, W] 53703 KEN COLE, EXECUTIVE DIRECTOR

PHONE: 608-257-2622 « FAX: 608-257-8386

ASSOCIATION OF
SCHOOL BOARDS

To: Members of the Senate Committee on Education
From: Annette M. Talis, Legislative Services Coordinator
Re: Teacher Licensure

Date: Nov. 17, 1999

The Department of Public Instruction on Monday, Nov. 1 submitted to the Legislature a 68-page
proposal to create Chapter PI 34, relating to teacher education program approval and educator
licenses. The new chapter would recreate Chapters PI 3 and PI 4. The WASB supports the Nov. 1
draft of PI 34, notwithstanding continuing concerns about narrow special education licenses and
applicability. Based on the WASB’s advocacy, the DP1 has included significant changes in the
certification proposal that recognize the role of school boards as educational leaders in setting a
clear vision of student achievement and school performance that is focused on children in the
classroom. These rules provide opportunities for local flexibility that will allow school boards to
be educational leaders in uniting administrators, teaching staff, students and parents in a single-
minded focus on student achievement.

With the addition of language advocated by the WASB, the rules now support a WASB
legislative priority for the 1999-2000 Legislative Session, which was adopted by the WASB
Board of Directors in January. The WASB board resolved to “Strengthen teaching and student
achievement.” The board statement further indicated that “strategies to strengthen teaching are to
improve student achievement.” The Nov. 1 draft of the rules moves certification in that direction.

The WASB opposed the initial drafts of Chapter PI 34, which were infroduced at the beginning of
the year, because the proposals did not support the WASB legislative priorities and were in
conflict with many of the official positions of our association as outlined in the 7999 WASE
Resolutions publication. Among the concerns expressed about the rules were that they did not
focus on student achievement, did not recognize school districts as stakeholders in the training
and certification process, did not offer alternative tramning routes, did not offer flexibility to
school districts, and created conflicts with colfective bargaining agreements, local mentoring
programs and staff evaluation procedures. The WASB was also concerned about the cost of the
plan in light of the overly prescriptive mandates outlined in the rules at that time.

In September, State Superintendent John Benson took up WASB’s challenge to recognize the
interests of local policymakers and invited WASB staff to meet with DPI licensure staff to
discuss the association’s specific problems with the rules. Those meetings were expanded to
include other stakeholders with an interest in certification, specifically the Wisconsin Education
Association Council. Over the course of several weeks of dialogue about the public policy
direction of the rules and discussion of more than 150 specific areas of the rules draft that were in
conflict with the policies of the school boards association, modifications were made to the rules
draft in the/interests of improving public education.



On Gect. 27, the DPI presented the WASB a revised draft of the rules that included many, but not
all, of the changes advocated by the association. The WASB agreed to support the Oct. 27
compromise draft based on the DPI’s efforts to make changes on behalf of employing school
boards. The Nov. 1, 1999 rules proposal, which was submitted to the Legislature, includes
provisions advocated by the WASB and supported by WEAC officials.

The following key changes were advanced by the WASB and are included in the Nov. 1 draft of
the rules. These changes reflect the official positions of the association as noted:

¢ Definitions

Definitional changes in the rules advocated by the WASB recognize the philosophy of the 1995
Task Force, which called for teacher performance to be assessed in terms of their work in the
classroom and their affect on student learning. As an example, the definition of “performance”
now includes significant changes relating to student learning. The definition formerly stated:
“Performances means evidence that an individual has mastered a technique or concept derived
from the standards of teaching.” The former definition of performance presumed that the
techniques and standards outlined in the rules were unequivocal and must be enforced through
prescriptive state mandates, There is no technique or pedagogical concept that necessarily equates
with good teaching unless it results in student learning. The WASB held the position that it is the
performance of students in classrooms, relative to their starting point, that should be the measure
of good schools not an allegiance to precise classroom techniques or pedagogic mandates. The
standards, techniques and methods of the rules should be flexible, while the goal of student
learning is unequivocal, not the other way around. The new definition states: “Performances
means evidence that an individual can demonstrate techniques that improve student learning.”

4.60 Performance-Based Preservice—The WASB supports the creation of performance-based preservice teacher training programs
which incorporate the skills and abilities for teachers 1o be successful in the schools of the 21™ century.

4.54 Performance-Based Licensure—The WASB supports 2 DPI Heensyre program which includes beginning, professional and
master teacher certification, - R c

*  School District Requirements/Local Flexibility/School Board Oversight

Local flexibility, cost savings and efficiency were major themes of the WASB’s advocacy.
WASB pointed out that in addition to the mandates of the rules, school districts, under s. 121.02
(b} and (q), Wis. Stats., must: 1) annually establish with employees a professional staff
development plan, and 2) evaluate, in writing, the performance of all certified staff at the end of
their first year and at least every third year thereafier. The WASB pointed out that staff
development and performance assessments required under the certification rules should allow
districts to meet statutory mandates without duplicating efforts. Furthermore, staff development
requirements imposed on local districts should focus on “local missions and goals” in addition to
state teacher standards. School boards should have authority to approve administrative and staff
assignments related to licensure that will be performed during the workday while employees are
under contract with a school district. The Nov. 1 draft of PI 34 includes provisions that would
allow school boards and licensed staff to design unique local staff development and mentoring
programs as alternatives to the prescriptive mandates of the rules. By local agreement, these plans
may also be used to satisfy some or all of the requirements unders. 121.02 (1) (b) (q). These
provisions recognize the need for local flexibility and efficiency with regard to certification
mandates, staff development mandates and performance evaluation mandates.

4.0¢ General Policy—The WASB is concerned about and shall promete good persomnel policies and practices which serve the best
interests of all parties. Consistency of such policies and practices among school districts should be recognized. Personnel policies and



practices should be developed by all school districts which would reflect, whenever possible, the specific concerns of each local
school district.

4.01 Management Personpel—The WASB supports and encourages its member schoot districts to develop local policies and
procedures to implement the organization of an effective administrative team, foster communications among all levels of school
mapagement, and devilop job descriptions and procedures for annual evaluations designed to strengthen and improve the performance
of all management personnel,

4.02 Teacher Career Ladder—The WASB supports the concept of a career ladder for schoolteachers as a procedure for role
determintation and as a factor for salary determination. Such guidelines and procedures are to be implemented and funded with the
approval of school boards at the local level.

4.04 Inservice—The WASB and member school boards support inservice and staff development programs for school districts,

4.05 Staff Meeting Scheduling-~Meetings and activities of professional staff people should be scheduled s6 as not to interrupt the
regular public school instructional program or schedule.

4.06 Evaluations—The WASB supports efforts of school districts to systematically and periodically evaluate and compensate
teachers, administrators and support staff members based on performance.

4.06 Staff Improvement—The WASB urges school boards to support staff training/inservice to ensure that staff improvement is
addressed at the local level through effective evatuation and improved supervisery techniques that include coaching or mentoring.

4.67 Professional Growth--The WASB supports proposals providing the continuing proof of growth requirements for licensure.

4.68 Continving Education—The WASB believes that school boards, through negotiations or policy, should adopt standards for the
continuing education and improved performance of all personnel.

¢  Competency Exam
The WASB advocated for uniform pre-licensure teacher competency tests that can be used to
assess individual teacher candidate performance and measure training programs.

4.55 Teacher Competency Exam--The WASE supports legisiation that would require teachers to pass a state competency exam
before they are granted a Heense fo 1each in a Wisconsin public school district.

¢ Role of the Professional Standards Council

In 1975, the WASB delegates took a position in opposition to a professional practices board for

- teacher licensure. Early drafts of PI 34 gave the statutory Professional Standards Council the
ability to override the State Superintendent of Public Instruction. The WASB pointed out that the
state superintendent has broad responsibility for certification and should not diminish the
authority of the office in the rulemaking process. The Professional Standards Council, in
accordance with s. 115.425 Wis. Stats., is an advisory committee. The rules now clearly reflect
the superintendent’s authority and the council’s advisory role.

4.50 General Policy—The WASB opposes teacher certification controlled by a professional practices board but will support a plan
providing for 2 statutory advisory committee to the state superintendent, including parents, school board members, and other interested
groups, providing for final decisions by the state superintendent.

¢ Wisconsin Teacher Standards/Training Requirements

The teaching standards advocated by the early rules draft included obscure, impractical standards
for teachers that did not recognize what is happening in modern classrooms. The rules offered
little guidance for training institutions and education professionals in several critical areas.
Although many of the standards remain vague, the WASB was able to improve the rules so that
they recognize that all teachers should be: 1) trained to use and integrate technology within the
curriculum; 2) able to adapt the regular curriculum for children with broad ranges of ability to
serve diverse populations of students; 3) able to provide systematic instruction that can be linked
to clearly defined standards; 4) knowledgeable about Wisconsin’s Model Academic Standards.



4.63 Teacher Training Process—The WASB supports a teacher training process that produces highly motivated teachers prepared to
integrate technology into the curriculum, adapt their tcachmg approach to address the wide variety of children and develop a
corricuium in a standards-based system.

4.63 Teacher Training Process—School boards shoutd not have to take funds out of the classroom 10 tetool new teacher graduates,

4.62 Teacher Training—The WASB supports teacher training programs that require a working knowledge of Wisconsin’s model
academic standards and assessments as well as an ability to integrate the state standurds into curriculum and instruction.

3.31 Technology in the Classroom—The WASB supports and encourages the integration of technology into the carriculum.

3.40 General Policy—The WASB supports mainstreaming and/or inclusion of children with disabilities into regular classrooms when
it benefits sl students.

3.42 Ruie Review—The WASE urges the DPI to review and clarify its mles regarding exceptional, special and regular education in
ordet t mect the needs of children in the least restrictive environment. The DPT should communicate this to local schoot districts so
that ordinary developmental problems, particularly in the early grades, may be easily remedied with a minimum of rules, regulations
and paperwork.

3.47 At-Risk Students—The WASB supports efforts to determine the causes of at-risk factors at the PK-$ grade levels and to
Emprove educational oppermmties for Ihese children.

. Tmmmg Program ApprovaE

The WASE pointed out that’ trammg mstimilons shm:ld be accountab}e to employing school
districts, in addition to national accrefi;tmg organizations, for the performance of their graduates
and reccgmze employing school distri¢ts as' stakeholders in the training process. The rules now
require, as a condition of program approval, that institutions show “evidence of systematic,
ongoing collaboration with employing schools and school districts.”

4.63 Teacher Training Process—The training process must recognize that school districts are stakeholders in the teacher education
process and school districts expect to be partners with the universities in ensuring that teacher education institutions are held
accoumtable for quality.

* Alternative Training

The WASB advocated for more flexibility in the training programs for teachers while maintaining
high standards of perfarmzmce for all licensed teachers. The rules now allow initial licenses to be
issued to applicants who have been trained in‘alternative programs, including colleges, -
universities, schools, school districts, CESAs, consortia, technical colleges, private enterprises or
agencies. The state would measure alternatively trained candidates under the same standards as
institutional training programs and would use uniform state competency tests.

4.53 Alternative Certification—The WASB supports allowing altemative administrative and teacher certification that includes a
mentorshipiresidency and a training program at the direction of the Superintendent of Public Instruction.

¢ License Levels/Advancement

In the spirit of performance-based licensure, consistent with a definitional change relating to
“performances,” the WASB indicated that evidence and measurements for advancement from one
license level to the next should focus on improved student achievement. According to the Nov. 1
draft of PI 34, evidence presented for advancement from the Initial to Professional Educator level
may include “evidence of pupil learning.” Evidence at the Master Educator level must include
measurements of pupil learning. The WASB will be allowed to appoint school board members to
a panel of state assessors who will evaluate evidence provided by candidates for the Master
Educator license.

4.06 Student Achievement as Performance Criteria—The WASB supports legisiation that would allow districts to develop a
teacher evaluation instrument that would inclede all test/assessment results as part of the criteria for evaluating teachers,

1999-2008 WASB Legisiative Priorities—Strategics to strengthen teaching are intended to improve student achievement,



o

[+ Students can attend same school as brothers/sisters.

+ Collaborative teaching structures can emerge -- special
educators can work at particular grade levels, with a
raanageable number of teachers & better integrate their
services with the regular curriculum; these structures take
advantage of the considerable overlap in expertise among
“ED,”“CD” and “LD” teachers. _ |

» Other struggling readers, writers, etc. can benefit from
specialized instruction provided in regular classes.

* Special education staff can more readily realign services each
year depending on where the students/needs exist in the

building.

» Many special educators have been ;}%egared. & have taught
prmgan?r in a “categorical model.” may not feel
ualified to teach a student outside of this category. -
onsiderable staff input and staff development is needed to
ensure that student interests remain at the center of

decision-making.

« Increased flexibility does not mean “watered-down”
services; there are students who have highly specialized
needs related to language processing; autism; behavior;
communication; and so forth. Strong collaborative models
take advantage of staff who have particular expertise in
needed areas.
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Moen, Lisa

From: Bill Hartje [hartje @ inwave.com)]

Sent: Sunday, November 21, 1993 9:35 PM

To: Sen.Grobschmidt@ legis.state.wi.us

Subject: Other initiatives of the Professional Standards Council

Dear Senator Grobschmidt,

Thank you again for your close attention last Wednesday at the hearing
on the licensing rules. | have mailed you a copy of my testimony. |
hope that we can examine the altemative licensing proposal carefully
before approving this package.

You did also ask me to send along the other items that the Professional
Standards Council endorsed. They are as follows:

Unanimously approved adding the definition of "educator” 1o the section
on definitions.

Unanimously approved adding “sfier review and recommendation by the
Professional Standards Council" after wording where there is approval
asked for from the department.

Unanimously approved to include under "special education prograrm aide”
{page 60) the description as outlined by the paraprofessional task
force: "Any person employed by a school district as a paraeducator shall
hold a license under this subsection. A license as a paraeducator may
be issued to an applicant who is at least 18 years of age, has a high
school diploma or GED, and has completed 40 hours {or equivalent) of
course work or training related to child development or instructional
strategies. The 40-hour requirement can be met within nine months of
hire through the development of a professional development plan that

* - includes formal coursework or workshops or district. sponsored
“professional-development activities” and to keep the title of special

education program aide.

None of these recommendations by the Council was included because the
"agreement” among educational groups had already been struck. | hope
that you would seriously consider these changes now however.

Thank you for your efforts,

Bill Hartje, Chair
Professional Standards Council for Teachers



Moen, Lisa

“ -
From: Bill Hartje [hartje @ inwave.com]
Sent: Sunday, November 21, 1989 8:06 PM
To: - Sen.Grobschmidt @legis.state.wi.us
Subject: Testimony on teacher licensing rules from Bili Harlje

Thank vou for this opportunity to react to the teacher preparation and
licensure rules package.
My name is Bill Hartje and | am a high school teacher in Evansville,
Wisconsin. | am also the chair of the Professional Standards Council
- for Teachers. When Council members came before this group last April,

B 'you expressed your interest in having us carefully examine the new rules

.- proposals.. We have done our best.
The council did take positions on some issues in April, then met again
to go through the proposed rules in May and .June. We literally went
page by page, discussing and voting-on every concern raised by any
‘member of the council. In July we met with State Saperlniendent Benson

: * to'get his reaction to our recommendations. He agreed to some, which
- are now: mcorporated mto the’ propoaal you have and did not agree o

others. -
AL our Gc’cober meetmg jLISI three weeks: ago we were gaven the copy of

. 'the latest proposal that essentially you have before you now. While we
. did express some reservations at that time, un?ortunateiy those were not

addressed in this new document.
_ - One week ago the council met again and this time took a position on the
entire proposal. This is consistent with'our statutory charge “The

professional standards council for teachers shall... (h) review and make

recommendations regarding administrative rules proposed by the

department that reiate to teacher preparation, licensure anci

regulation.”
_ At thattime, a majority of ihe councit voted to oppose the new rules
. based on two major concerns. This was a difficult decision for council

' ;"'.-3-"'-__'-'members becaiise the. majority.of the group supports 98% of the conceptual
- positions in the document.. Why oppose the package then? Because there:

are significant concems of such magnitude that we cannot suppott the
new package.
The first of these is the section on alternative licenses. The council

g ;does not oppose the concept of alternative licensure, In fact,
. “provisions for alternative licensure appeared several times in the

- earlier documents. - Institutional programs could be *Experimental and

" innovative" (page 13, SUBCHAPTER1II, P1 34.08.); there were already

- provisions for a "License based on equwalency" {page 23, SUBCHAPTER V,
Pi 34.17.), as well as "Emergency licenses and permits” (page 27,
SUBCHAPTER V, Pl 34.21.) and "Professional teaching permits” (page 57,
SUBCHAPTER V, Pl 34.34.). The council's concern is that the new
language goes so far, however, as to seriously undermine the concept of
teacher quality in this stale.
In particular | refer to SUBCHAPTER V, P134.17. (6) LICENSE BASED ON
EQUIVALENCY. Section (¢) reads: "An initial educator license may be
issued 1o an applicant who has completed an alternative training program
approved by the state superintendent that is provided by, but not
limited to, a college or university, school, school district, CESA,
consortia, technical college, private enterprise or agency. Each

alternative training program shall be based on the standards under
subchapter I} and shall include assessment of candidate performance as
measured against the standards, including any standardized examinations
prescribed by the state superintendent for licensure.” (page 23)
"Equivalency” is actually defined in the rules - it means "the state or
condition of being equal or comparable in value, meaning or effect, to
given criteria established for courses, course work, programs or

1



expariences". This new section does not meet that standard. There are

....2ight pages of "Institutional and program standards” (pages 13 - 21,

SUBCHAPRTER V) that institutions of higher education need to meet; no
standards are spelled out for anyone providing training under Sections b
or ¢, These sections are not equivalent.

Institutions of higher education have four pages of standards for
“Program approval and appeals” (pages 10 - 13, SUBCHAPTER llI). No such
requirements exist under the “equivalency” provisions in b or c. These
sections are not equivalent.

Finally, institutions of higher education are now required-under these
new rules to do follow-ups of their graduates and report their success
in later years, but no such requirements exist under the "equivalency”
provisions in b or ¢. These sections are not equivalent.

The justifications for such broad alternative licensing include
- evidence hat is flimsy at-best.. This is a provision that needs to be .

- backed by a solid body of support, but instead it was simply added
because the entire package could be held up otherwise.

What other fields in this state are being pushed to develop
"alternative” routes fo certification? in the health care field, are
- doctors, nurses, pharmacists, dentists, dental hygienists, dental
assistants, anyone, being pushed in this direction? ‘In the legal

.-31'5-3--_professmn ‘are lawyers paralegals;'or anyone else being: pushed in this
. direction? There is no such effort because it would 3ower the pubiac s

- confidence in the professional. practatacners
S " Wa mustnot speak of raising the bar of quality in teacher preparatlon
. -and then allow language like this to remain in the rules. -

A second concern of council members is in fact symptomatic again of the
where the process for arriving at a final package to be presented to the
legisiature went awry. - In the section on definitions, it is stated that
a "Mentor' means an educator ... who is not to be considered as parn of
the formal employment eva!uation process.” Later in the section,

‘however, "Portfolic” is defined as "a collection of documentary evidence
“to demenstrate proficiency that may mciude . supervisor and mentor
evaluations of classroom performance. ..

The council suggested other Ianguage to clarify this potential

- centrad:cilon but we were told that nothing further.could be considered .

S ‘for the rules because the agreement armong educational interest groups_ _

“'was too fragile; How unfortunate that suggestions like these (and we
had others) could not even be considered!
The final rules to come out of this entire process must be based on the
. best interests of children and aimed at preparing the best educators
" possible for the future. Efforts must be made to include all groups for
their input; interest groups, however, must then at least being willing
to come forward in a timely manner with specific proposals.
~ Most of this package would improve educator preparation in the
 Wisconsin, but we urge you 1o fix those elements which threaten to
significantly undermine the chance to improve quality.
Thank you for this opporiunity to share these concemns.
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Thank you Chalrperson Grobschnudt and members of the Senate Education
Committee for this opportunity to. speak today ‘Iam Terry Craney, President of the
Wisconsin Edu;:anan Association Council. In 1998, the WEAC Board of Directors (the
elected representatives of WEAC’s 88,000 members), chose to support the licensure rule
introduced by the Dapartment of Public Instruction. The rule was also discussed and
debated at WEAC’s Representative Assembly in April, 1999 by 1,000 elected WEAC
leaders. The RA sustained the Board’s decision to support the licensure changes making
it WEAC’s official position. I am here to testify that WEAC remains committed to the
final adoption of the proposed rule by your committee.

~ WEAC’s support for the rule is centered on the fact that it creates the opportunity
for teachers to assume responsmzhty for the quality of their profession. It also provides
unprecedented opportunities and choices for teachers to direct their own _professional
deveispment and strengthen the teaching profession through increased accountablhty

' The new rule will strengthen the teaching profession. through a focus on

demonstratcd skills and increased accountability. For the first time, Wisconsin has
clearly defined the characteristics of a good teacher through the 10 standards for teacher
development and licensure. The standards w:li help the public understand what it takes to
be a successful teacher.

The ten standards that deﬁne quality teachmg are based on research that shows
these standards promote higher levels of student learning.

The ten standards, contrary to what some say, are not a random coliectmn of
disparate skills, knowledge, and behaviors that have nothing to do with improving student
achievement. There are ten standards because parents, teachers, school aduumstraters,
and school board members know that knowledge of subject area content is a necessary,
but not a sole, condition for being a good teacher. This explains why subject area
expertise is the first standard listed, followed by nine others.

The proposed rule takes into account the latest research in professional
development for teachers. The rules will require teachers to work collaboratively toward
improvement, regardless of career stage. Viewing professional develapment through a
growth perspective answers the question of how to chalienge teachers to improve
throughout their careers.

The state of Wisconsin has the opportunity to ensure that all of the state’s schools
will be staffed with teachers who are focused on student learning and who practice

Terry Crar sident
Michael A. Butera, Executive Director

33 Nob Hili Drive PO BOX 8003 Madison, Wi 53708-8003 « {608)276-7711 (800)362-8034



interactive professionalism for continuous improvement. This opportunity can be
realized if the proposed rule is adopted.

Research used to develop the rule was also based on the Interstate New Teacher
Assessment and Support Consortium’s (INTASC) recommendations for improving the
teachmg profession. The INTASC model shifts teacher licensure and teacher education
from what a teacher learned in preparatory classes toward what that teacher can actually
do in his/her classroom to help students learn. Wisconsin is among 35 states that are
members of INTASC.

Fmaily, in the new systcm, all teachers will demonstrate lmowiedge and teaching
cnmpetencms ‘Each teacher will become actively involved in improving the professmn
and his or her own skills and career options, creating more public confidence in the
teaching profession. -

~ WEAC realizes that state statutes override the language of administrative rules.
We recognize that unti the statutes allowing for alternative licensure are changed, that
ianguage regarding alternative certification and licensure based on equwalency must exist
in'the rules. The proposed licensure rule represents a step forward in ensuring that the
best-quahﬁed peeple became licensed to teach in Wisconsin. The new rule clearly
dictates that anyone heidmg a license in this state; regardless of the method used to
acquire a license, must demonstrate the same level of knowledge and competencies.

The new licensure rule will promote opportunities that include recruiting and
training mentor teachers, selecting and training local professional development councils,
and bargaining the financial recognition of licensure and the time needed for professional
1mpr0vement

" Thenew system gives teachers the oppertumty to design renewal paths
appropriate to their students’ needs and their own goals for professmnal development.
This new commitment to restructxmng is based upon what experience and research tell
S us: more hzghly skx}led ieachﬁrs crcaie better leammg for siudents Wthh 1s our xﬂtimate _
- goal. - '

In his State 0f Amemc&n Educatlen address eazhe:f thls year, Umted States
Secretary of Education Richard Riley proposed that states implement licensure systems
that mciuda “initial,” “professional,” and “advanced” licenses. Wisconsin appears to be
on the verge of doing just that--provided the proposed rile is adopted Adopting the rule
would signify to Wisconsin’s citizens that thc state is committed to enha.ncmg teacher
quality and improving student learning. :

WEAC strongly supports the proposed rule Thank you again Chairperson
Grobschmidt and members of the Senate Education Committee for this opportunity to
speak to you today.
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LICENSE BASED ON EQUIVALENCY
Alternative Programs Proposal and Review Process under Pl 34.17(8) (¢) -~

An initial educator license may be issued fo an applicant who has completed an alternative iraining program
approved by the state superintendent that is provided by, but not limited to, a college or university, school,
school district, CESA, consortia, technical college, private enterprise or agency. Each alternative fraining
program shall be based on the standards under subchapter If and shall include assessment of candidate
performance as measured against the standards, including any such standardized examinations prescribed
by the state superintendent for licensure,

Requ%remgnis_and_sia_ndards applicable:
«  Alfapplicants must have a bachelor's degree [118.18 (8) (a)}.

« Al programs must have the content required by statute [118.19.(6) (8) (9)y and (12)]:
»  Consumer cooperatives and conservation of natural resources (for certain licenses)
«  Minority group relations including the history, culture and tribal sovereignty of the federally recognized
American indian tribes and bands located in this state
«  Confiict resolution
= Phonics (for elementary licenses)
+  Student teaching practice of a full semester [115.28 (7) (a}]

« Al applicants must demonstrate competence in all standards:
Mastery of the content
Knowledge of child development
Understanding of different jearning styles
 Ability foteach " et
Ability'to manage a claséroom . .
Communication and technology skills
Ability to plan lessons
Ability to test and assess student progress
Ability to self evaluate :
Willingress fo be connected with the entire schoot community

. 4 & B 8B 8 &8 = »

e Assessment areas: :
« Basic skills {reading, writing, mathematics, speaking, listening, and technology)
» Content (the stale content test including the Model Academic Standards)
» Pedagogy (such as the CCSS80 Test of Teaching Knowledge)

Additional oversight reguirements:

« The Professional Standards Council has the authority to “Propose {0 the state superintendent alternative
procedures for the preparation and licensure of teachers” [s. 115.425 (8) Wis. Stats., P1 34.36 (4) (I)].

e The state is required to report “A description of each State’s alternative routes o teacher certification, if any, and
the percentages of teachers certified through alternative certification routes who pass State teacher certification
or licensure assessments” to the federal government [20 USC 1027 Sec. 207 required in PI 34.06 (1) (a) 5].

«  All final program approvals are subject to the state superintendent’s review and approval and alf program
completers must take and pass the required assessments.
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Estimated Costs and Ava:!ab!e Resources

As with many education initiatives, the revised teacher licensing rules will have associated costs. The
department has recognized this fiscal reality from the beginning and is committed to requesting
adequate resources to implement this initiative over the next few years. It is also important to recognize
what these costs are, when they will occur, and what resources exist or may become available to help
support this initiative. We believe that this initiative will not impose an undue financial burden on
school districts, educators, teacher education institutions, or the department.

The following information addresses statewide annual costs, resources, and timing concerns:

New Costs - K-12 School Districts (beginning July 1, 2004)

% Initial Educator License: School districts statewide may incur costs associated with providing
mentors ($3 mﬁlmﬂ} pmfessmuai developmeat team*s {$40,000), and release time for team members
($40,000). o

% Professional Edﬁcater License: Sc:hcol dlstmcts statew:de may incur annual costs of $370,000 for
staff participation on professmnai development {eams.

New Costs - UW System {beginning July 1, 2000)

The UW System has estimated that it will cost between $3.6 million and $3.8 million to meet the new
rule requirements. The UW System estimates that it will need additional staif to revise its curriculum
and assist in three-member teams to help develop educator plans and validate completion of plans,

Current Resources - K-12 School Districts

Resources that directly support the implementation of this initiative include:

% Peer Review and Mentoring - $500,000 annually

% National Board for Professional Teaching Standards ~ individual grants of $2,000

* Federal_’l‘eacher Qualzé:y Enhancement Grant - $l 2 million amuaﬁy over the next 3 years

- :'regenerai resnuzces (for. exam;aie, Geais 261}0 Title I ’I‘lﬂe - Exsenhewer amang others): _
'support activities related to teacher quality enhancameat and may be available for use to: support the =
purposes of this initiative,

School districts may also have the capacity to reallocate from existing resources to support local costs
associated with these changes or may aiready have elements in place (mentoring programs, for exampie)
which address the rules’provisions. This varies, of course, from district to district, and is clearly limited
by the reality of revenue caps and competing budget demands.

DPI believes: this initiative will involve additional, but not insurmountable costs, and it is important that
we commit to seeking the funding to address these costs. Having said that, it is also important to note
that the projected costs represent a small proportion of K-12 spending, permitting at least some districts
to consider the reallocation of current resources to support these new purposes.

DPI is committed to partpering with local districts and the University of Wisconsin System to research
and develop various models for mpiemenwng this initiative and provide alternatives to what may be
perceived as “add on, new cost” activities in both the K-12 and university systems.

DPI believes that this initiative will not impose an unwarranted financial burden on education stake-
holders, that through a combination of existing and new resources, the costs — which, for the most part,
do not begin for K-12 school districts until 2004 — will be manageable. The State of Wisconsin can afford
to implement teacher education initiative. What we cannot afford is to fail to invest in improved
teaching and learning. Wisconsin students are worth this investment.

Education Licensing Reform @*4’9

Information Packet



S Statemeni Gf suppert far new ilcensure ru!es L _
Testimony by Mark J Mueﬂer before the Senate Educational Commttee
a : : Novembe{}ﬁ 1999 SRR

L Toﬁ many people be};eve thai my career has peaked too eariy My name is: Mark Muaﬁer and
-'*l-._am a teacher in the Stoughton Area School District. | am 29 years old, and this is my 7 year of
teaching. | am also the 1999~2000 ‘Wisconsin: M;ddie School Teacher of the. Year ‘a rema abie
'j.-_-achlevement for someone my age. | ‘have coll leagues: who have been teac:h ing: lcanger than | hay
'been. alive who have not received similar acco%ades or: recognmon . have not achzeved thas
_'_'j-_'-recogmtlon by sawng a chokmg child’s er or by. coaching a tong shot team: to the state
-:._'-.champlansths [ have done it by being: ded%cated to taachmg as a careerand. a professmn ol am___he
-"antithesus of the publlcs mssgwded generai perceptmn ef teachers';as_ mvef-un enlzed ey

One ef the propased changes creates a _-aster Educator i:cen e--.' As a yaung teacher E_ of

' ';have benef ted greatiy fromaco ieague who was identifi ed as a master teacher someone who coufd
-be accessible and avasiable for new’ ’teachers aswell as strugglmg veteran ‘teachers who wish to be
‘the best that they can be in the classroom:. Menionng and support pregrams can help keep young
"__i-ieachers in the ciassroom 1nstead of Iosmg them to the- pnva’te sector.. ‘Those same prcgrams can
be used to. support struggl:ng veteran teachers Both wﬂl have a strong, pos;ttve eﬁect on: chﬁdren
’-__"whtch cannot be suppheci through other means ST S
' Wisconsm_-i-h "s_.j-‘lang been_.regarded as an educaticnalfy sup ior state. Cl

:%t'a:tew ter
cmzens ev d. .

-:f-_wd§ coﬂt;nue t@ guarantee Wisconsm s nat:onal reputatlon asa educatacnai !eader _
3n oa‘der m s‘tay fresh and relevam m the ciassreom teachers neeci to be chalteng,

___'“}Even though_ _cer’zamiy caud l am not restmg on my iaureis andeed l am in the’
: -_f;.'--"'"vofuntarsiy ccmpietmg Nationa! Teacher Certification through the NBPTS I want to achte,
o level of- professaonaltsm as a teacher, which will have a real. and pos;tive impac’f on the: quai ty of
.:educahon in my classroom. | am a very. good teacher; | want fo be an excellent teacher; a master
rhose c -reer has much to offer-in the next 20 years My career: has not peaked it has just
begun: My des:re 1o be the best teacher that | can be, both in advecatmg
y students and in advocating for'my co ieaguas will:-continue to insure
'__jhsgh:quai ty ac!ucatmﬂ for Wisconsm s chil dran ~As-ateacher, a parent
cand a prafess’ _rzal support the changes ;n teacher lsr:ensure as a veh:a
;'m acmmp};sh_ :-'y.--gaai s e L

Mark Mueiier Teacher Rsver Biuff M ddle Schoo%
|Stoughton Area School District

{Wisconsin’s Middle School Teacher of the Year ‘!999-20@0
Je-mait; mueilma@maﬂ stcughion K12:wius -

1(608) 877-5561. . Fax (608) 877-5598




CURRENT FY2000 BUDGET FOR MENTCR TEACHER FROGRAM
AND PROJECTIONS BASED ON INCREASED NUMBERS GF MENTORS

FY2000
Nature Of Expenditure

SALARIES
POSITION SALARIES

Teacher Mentors 881,512
Secretary | 25,244
TGTAL SALARIES 1,016,756
Tehr/Suly Pay-Staif Dev 1,700
Teacher-Sub-Staff Dev 4,800
PT Cert-Staff Dev 3,500
Part-Time Clerical - S 1,900
Vacancy and Turnover . 25,436
TOTAL SALARIES 1,003,220 .
EMPLOYEE BENEFITS - EPEE
Employee Senefits 370,188
TOTAL EMPLCYEE BENEFITS 370,188
PURCHASED SERVICES

Car Allowance 21,000
Dupl/Print-Staff Dev 2,500
Purch/WHS-Service Charge 1,408
QOther Exp-Staff Dev 2,500

TOTAL PURCHASED SERVICES 27,408

SUPPLIES

Office Supplies-Staff Dev 14,400
Frep Mat-Staff Dev 7,000
TOTAL SUPPLIES 21,4400
EQUIPMENT

Replacement Equipment 8,500
Repl £4-85,000 or over

TOTAL EQUIPMENT 6,500
TOTAL SEQ. 6000 1,428,718
MENTOR TEACHER PROGRAM
MentorSudget.xls

8/28/99

MPS Department of Human Resources

55,084 1,682,520 2,203,360

1,402

56,486

94
267
194

108
1,413
55,734

20,566

20,568

1,167
138
78
138

1523

300

389
1,188

361

381

42,073
1,694,593

2,833
8,000
5,833
3,167
42,393
11,672,033

616,980
616,980

35,000
4,167
2,347
4,167

45,680

24,000

11,667
35.667

10,833

10,833

36,088
2,269,458

3,778
10,867
7,778
4222

56,524 -

2,228,378

822,640

822,640

46,667
5,886
3,128
5,556

60,907

32,000
15,556
47,556

14,444

14,444

18 Mentors 1 Mentor 30 Mentors 40 Mentors 50 Mentors 80 Mentors

2,754,200 3,305,040

70,122 84,147
2,824,322 3,389,187
0 0

4722 5,867
13,333 18,000
8,722 11,867
5,278 8,333
-70,656 -84,787
2,786,722 3,344,067
1,028,300 1,233,860
1,028,300 1,233,860
58,333 70,000
8,944 8,333
a1 4,683
5,944 3333
78133 31,360
40,000 48,000
19,444 23,333
58,444 71,333
18,086 21,667
18,056 21,667

79373 2381193 3,174,924 3,068,858 4,762,387

70 Mentors

3,855,880
28,171
3,954,081

6,611
18,667
13,611

7,389.
-98,918
3,901,411

1.439.620
1.438,620

81,667
9,722
5,476
9.722

106,587

58,000
27222
83,222
25,278

25,278

5,586,118



SUMMARY OF INCREASED FUNDING REQUIRED TO IMPLEMENT
Pt 3 TEACHER CERTIFICATION AND PROGRAM APPROVAL REQUIREMENTS

Currently 18 teacher mentors provided services for 150 new teachers. Each mentor is assigned
ten {10) teachers, except in the case of special programs, such as Metropolitan Milwaukee
Teacher Education Program (MMTEP), where each of those interns is equivaient to two (2)
teachers. The mentors are fuil-time and work in the schools all day, every day teaming,
modeling, observing and consuiting with new {eachers.

Attached is a spread sheet showing the FY2000 Mentor Teacher Program Budget as weil as
projected budgets for ancreasad numbers of mentors.

Based on hiring t rends |t is antrmpated that the Mziwaukee Pubiic Schools will hire
approximately 450 new teachers over each of the next two years. With that assumption, 54
mentors would be needed to ampiement the Pt 3 ‘?‘eacher Cemf" cation and Program Approval
Requzremants : _

The summary beicw nciudes ane«‘ame costs to the diStI’lCi’ as weii as ongosng costs to
implement the mentar ccmponent and the three-member team:

TEM START-UP § ONGOINGS

Additional Facilities. THD
Additional Workstaﬁons!Equ:pment (36 @ 700/mentor) 25,200 i
Labor Relations Staff Time for mpact Bargaining (16 800 ;

| hours @ $50/hour) -
1 Recruitment and Training for Mentors 2.0C0
Budget for 54 mentors 4,286,148

L Person Committee (2 nours @_ 2(3 331h<3ur after. schoci

Salary-for 450 colleagues to serve on the Three- . B T I 182.960

- Initial' Educator License)

Salary for three colleagues of 450 new teachers to 548,880
serve on the Three-Person Committee (2 hours @
20.33/hour after school for 3 colleagues — Professional
Educatar License) '

ES'E'IMATE.D FIRST YEAR TOTAL COST $4.497,108 {(without factiities)

ESTIMATED ONGOING COSTS $5.017,988

Gf28/30 ravised

MPS Department of Human Resources
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(ITEM 4) REPORT AND POSSIBLE ACTION WITH RESPECT TO THE BOARD'S POSITION ON
THE PROPOSED DP{ RULES ON TEACHER LICENSING

Attachments, pages 64-67

BACKGROUND

In May 1997, the DPI "Work Groups on Teacher Assessment, License Stages and
License Categories” released its report and recommendations on restructuring
teacher education and licensing in Wisconsin. As a result, DPI drafted proposed
rules and held statewide public hearings in March 1998. Over the years and
recently, DPT has made changes to the proposed rules. =~

At the Spring hearings, the Wisconsin Association of School Boards opposed the
rules for a number of reasons, including its perception that the rules did not
move. the state to a performance-based system of teacher education and
licensure, and that there was not sufficient invoivement of school boards and

_parentsin their development. . = . .o o
The Department of Public Instruction responded to WASB in a number of press
reeases. As of this date, DPI and WASB remain at odds over the proposed riles.
The position of the DPI and the proposed rules are available for review on the
Internet at www.dpi.state.wi.us/dpt/dlsis/tel/newrules.html. The positions of WASB
can be found at www.wasb.org/publications/index.itmi.

This Fall, the rules will come before the Senate and Assembly Education
Committees for public hearing and action. In preparation for the fall hearings,
WASB has requested school boards to place this matter on their agendas for
discussion. Copies of a communication and proposed resolution from WASB are
attached. While the resolution states WASB's position, the letter clearly

- encourages school:boards to draft their own unique resolutions on this matter,

. basing them on the missions, beliefs, and viewpoints of their own local =
Ccommunities. 0 ST IR T . : ;

ADMINISTRATION'S ANALYSIS T
" The following table lists a aumber of major issues surrounding DPI's proposed
Administrative Rules and MPS's positions on them: _

) Issues Surrounding DPI's Proposed Administrative Rules MPS Position

1. Increased local costs to implement the changes. Local school districts Oppose
would incur significant costs in implementing the rules. A DPI fact sheet
(attached) shows that the state resources proposed fall far short of the local
costs incurred.

2. Include specific language in the "Institutional and Educational” program Support
areas about minority / diverse student recruitment.

Change "Educational Interpreter” license requirements to include both Support
elementary and secondary curricudum content.

4. Include three-member panel discretion when a professional educator Support
obtains a master's degree to become a school psychologist, social worker,
counselor, or speech pathologist and obtains "initial licensure” within that
specific profession.

S}J

September 29, 1599
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Change "Professional Teaching Permits” to allow journeymen and other
skilled workers to teach the subject area "technology education” to
accommodate current/future practices at Milwaukee Technical High
School and other MPS vocational/ technical programs.

6. Connect teacher licensure to classroom performance.

All charter si:hool ‘teachers must be licensed as "Charter School
Instructional Staff” or receive a "Charter School Instructional Permit.”

8. F!exabmty for local unpiemem:atwn of the rules changes.

Support

None
None

None

STRATEGIC ?LAN COMPA’I’IBHII’Y STAW

The form in which the rules wﬂl be finally adopted will have a direct impact on

the Board s abzhty to reahze its strategxc plan for the district.

STATUTES MPS ?OLICY OR BOARD RULE MLICA’HON STATEMENT

~In the past, the Board ordmanlv has not taken a posmon on admmstranve mles,
‘however, these ywposed rules would result in major changes to district
~‘operations, and the issues are significant. It is therefore appropnate for the

Board to take a position on them.

FISCAL IMPACT

If the rules are adopted in their present form, the fiscal impact on the district will

be 51g:uﬁ::ant.

The Superintendent recommended that the Board oppose the proposed rules for

teacher educatton and hcensure (Pi 04) as ?resenﬂy fcmniated

Cﬁmﬂmﬁ R‘ECOM]\".{EI\K}ATI{JN
Your commitiee recommends that the Board:

- presently formulated;

Oppose the proposed rules for teac:her education and licensure (¥I 34) as

Support conmecting teacher Hcezgsure to classroom performance;

* Oppose provisions that require that ail charter school teachers must be
licensed as "Charter School Instructional Staff” or receive a "Charter

School Instructional Permit™;

* Support flexdbility for local implementation of the rules changes.

* &k &£ K Ok

September 29, 1999
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Section I

OVERVIEW of PROFESSIONAL DEVELOPMENT
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OVERVIEW:

The School District of Menomonge Falls and the Menomonee Falls Education Association have been jointly
engaged in a system of interest based collaborative bargaining since 1992. The term joint is critical in describing
these collaborative efforts to improve teaching and learning in the School District of Menomonce Falls. The
collaborative bargaining process has focused on education as well as the usual issues of compensation and working
conditions. Improved education is a joint effort between teachers and administration. Professional development is
the key to improved education, The joint goal of professional development and the centerpiece of improved
education is to have an excellent, caring teacher in every classroomy in the school district. Learning is a lifetime
endeavor for both students and teachers. - Since teachers are professionals they must have an equal voice in-
determining the namre and quality ¢ of pmfessmnai develapmem acnvmes in the school district.

Professional development should not be a top-down activity where 3dmzmstramrs and the School Board determine
what each teacher must know in order to be successful. Rather, professional development should be based on an
active learning model. ‘Such z model asserts that real learning occurs when the learner is actively involved in
creatmg meaning for the learner. Learning is ‘niot passive and isolated, but active and social. Leammg occurs best
inan. orgamzamna} culture where each professmnal is expected tolearn mdependﬁnﬂv anci to assist the icammg of
fellow pmfesswnais .

The Jomt Cemnuttec for Professwna} I}evelopment { CPD) reqmres cailabcrauon between management and
teachers to determine the ever-changing goals and activities needed for continuing proféssional growth. This jmnt
model is a democratic process where individual learners actively participate in determining the goals and activities.
Each professional is seen as an important and critical participant in the process of improving education on a K-12
basis throughout the entire school district. Tt is the mission of the school district that each student becomes the best
possible citizen. This mission requires maximum engagement in professional development from every staff
member in the school district. Professional devclepment organized on a joint basis is seen as the most important
element in improving education in the School District of Menomonee Falls.

Joint professmnai deveiopmem is based on the foﬁamng core baizefs R e

“WE BELIE‘VE o R '
all staff will make a commitment to prefessmnal devclopment
quality professional development will increase student achievement.
learning is a lifelong process foreveryone. .
curriculum is effective when delivered hy a well-prepared staﬁ
* the school district will invest time and resources for profcsszona} development.
planning and 1mp§amemanon of change isan evolving process.
" professional development is a shared respoaszbﬂny h
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Sectlon II

DEFINITIOH OF PROFESSIGNAL DEVELOPMENT
in the SCHOOL DISTRICT OF MENOMONEE FALLS

Joint Professional ﬁevelﬂ;a_me_at - - broadly defined as activities approved by the Joint Committee for
Professional Development that enhance staff competence in improving student learning. Joint
professional development activities are designed to reinforce the attainment of organizational and school
base:i pezfannam:e geals

Exampies
Site courses
Confe:rences or workshops
Mentoring:
“Grade level wnnng assessmems
- Curriculum and Instruction’
~ Standards.and dxagnestxc teszmg
: ’I’echnaiegy : .

Inservnce Dzstm:t 1mnanves and traimng sessions mandated by the District.
Examples:

*  Opening day and mid-year inservice

* Ten hours used at building sites

»  Bloodborne pathogens, sexual harassment, etc.

Work Béys - Tirﬁe iievéted for pl-anning and gradj:ng {defined by contract.)

Personal’ Prnfesszonal Davaiopment An mdmciuai mpmvemem eﬁ‘oﬁ as ﬁ relates to personal
-.__pmfesszena} gmwth - : : . :

Examples: :

»  Classes/courses -
District credﬁfciasses

"CEUs o
Field research refated to ie:ac}:ung %sxgnment
Wcrk experience related to teaching assignment

v W v W




Section III
PROFESSIONAL TEACHING STANDARDS

All professional development activities are meant to improve student learning. All professional development activities are
based on mutually developed standards for quality teaching and leamning in Menomonee Falls. These standards for

professional teachiag are:

Standard 1: 'i“aachers are wmmltted to students and their learning.,

Benchmarks:©  A.  Teachers are dedicated to the belief that all students can Eeam and that knowledge shotild be
accessible to all,

B.  Teachers treat students equitably by recognizing each one's uniqueness and structoring teaching
methods accordingly.

C.  Teachers foster students' self-esteem, motivation, character, civic responsibility and their respect for
mcimdual cujtural, religmus and ;ac:ai dxfferences

Standard 2: ’Futhers know the sub’ects :lzes tead; zmd hew 10 teach tiwse subjeets to students. :
Benchmarks: © A, Teachersthoroughly understand the subjects they teach. They know how knowledge in those subjects.
. is created, organized, Jinked to other disciplines, and applied to real work setimgs :
. Teachers commarid specialized knowledge of how students Jearn those subjects.-
Teachers are adept at teaching students to analyze and solve problems related to those subjects.
Teacher’s instructional repertoire, including technology, allows them to create multiple paths to the
subjects they teach.

oW

Standard 3: Teachers are responsible for managing and monitoring student learning.
Benchmarks: A, Teschers create, enrich, maintain, or alter instructional settings to capture and maintain student
mterest while using time effectively.
B. Teachers know how to engage groups of students, ensure a disciplined environment, and organize
instruction to meet the school and district goals.
C.  Teacherscan access and dlagnese individual student pmgress and can clearl*y descnbe student
o performanee.
- D. - Teachers know Tnow to he’ip studesis leam to evaluate theu' om work and maice unprovments in
" howto leam. :
E.  Teachers employ flexible grouping to meet the mdzvxdual needs of aii students.

Standard 4:
Benchmaris: A, Teaéhers are rcﬁecnvg pzamtmners sysiematzcally recordmg and constmc:tmg ‘the maanmg of their
teaching experiences. -
B.  Teachers strengthen their teaching by critically examining their practice, deepemg their knowledge
and adapting to new ﬁadmgs
C.  Teachers refine and expand their vision and missien for teaching based on reflections on their
b

practice and their collaborations with colleagues.
Teachers continucusly improve their teaching practices, basing long-term changes on the results
demonstrated in therr students' leaming performance.

E.  Teachers engage in lifelong learning, which they seek 1o encourage in their students.

Standard 5: e S Are s of learning communities. _ _
Benchmaris: A, Teachers contribute to the effectiveness of their school by learning and collaborating with other
professionals to continuously improve teaching, the curriculum, and assessment,
B.  Teachers help develop a self-renewing school enltiure with shared decision making and a dedication to
contiruous improvement.
C.  Teachers include parents as essential partners in the Jearning process.
B, Teachers know about and can use specialized school and community resources available for all
students' benefit.
E Teachers exemplify the virtues they seek to inspire in students, curiosity, telerance, honesty, fatrness,
respect for diversity and appreciation of cultural differences.




Section IV
THE JOINT COMMITTEE FOR PROFESSIONAL DEVELOPMENT

The Joint Committee for Professional Development is the governing body for professional development in the
school district, The JCPD is a collaborative effort between the School Board/Administration and the Menomonee
Falls Education Association to coordinate professional development. The Joint Committee for Professional
Development is advisory to the Menomonee Falls Education Association and the Menomonee Falls School Board.

.
’.0

COMPOSITION:

4 alementary teachers
1 middle school teacher
1 Jr. high teacher

- 1 high school teacher

A UmServ represemauvc .

Admmrsrramr/SchaoI Board represenfatzves

2 pnncapals S

2 Central {)ﬁice adrmmstrators
1 School Board member

The su;;cnntendem

RECOMMENDED PROCEDURES:

1.

10.

1L

Training is required for every member of the JCPD. Training is designed and provided by administrators
and MFEA 1aadr::rs Trammg and decision makmg are based on the principles of interest based
bargaunng

Each group’ (the Schoal Board/Admzmstrann ané the MFEA) annually dctenmnes represeniatives for the
JCPD. .

_":_-'The chair;ié:rsan for 3 CPD mﬂetmgs aiwmates between the Schuei Beardednumstratwn and the MFEA.' '
““Responsibility for taking minutes at J CFD meeﬁngs alternates between the Schaei Board/Administration

and the MFEA.

The clerical support for the JCPD mee:angs is prowded b} the oﬁica of the assistant superintendent of
instruction. -

Meeting times for the J CPD ara deterrmmd by mutuai agreement outsxde ihe regular sc’hoei day.

The JCPD meets mcnthly unnl the mmai funcuens are {:empieted Thereaﬁer quarteriy meetings are
held. .

A JCFD znmtmg mﬂ nei exceed two hem*s S : ' '

Members of the MFEA are compensated for attendmg ICPD meetmgs (salaxy at the curriculum hourly
rate, or district professional development credit).

Communication of all recommendations made by the JCPD is by mutual agreement. Joint press releases
and written summaries are shared Wzth thﬂ pubhc the Schooi Boazd or the m&mbers of the MFEA by
mutual agreement,
Agendas for JCPD meenngs are set. at {he and cf each 3 CPD meenng The agenda format will be as
follows: R L ST

AGENDA FORMAT

Review of the minutes of the provious JCPD mecting
Commilies report
Rutualiv d da fems:

Meeting evalua
Wext agends, including apenda ilems, chairperson, recerder, time and place




12,

13.

14

A brief job description should be developed for members of the JCPD. The job description should include
the expectations for participation and committee service.

The committee can recormmend contractual changes. Such recommendations are strictly advisory to the
School Board/Administration and the MFEA,

The JCPD can recommend policy thange to the Board of Education. Such recommendations are strictly
advisory.

RESPONSIBILITIES:
In the role:of promoting, coordinating, and facilitating professional development the Joint Committee for

Professional Development will:

- Promote professional development for all staff.

Deﬁne'professional development in Menomonee Falls

Recommend professional teaching standards

Recommend policy for professional development

‘Review. district and site professional development.
"Coordinate and famhtatc a Professional Development Certificate (PDC) in Menomenee Falls.

Facilitate and review the de‘veinpment of a Personal meesswnal Development Plan for individual

teachers.
Facilitate a mentcnng program for new teacher mentees and experienced professional teaching mentors.

Promote research and development regarding curriculum, instruction, and improved teacher and student
learning.

Recommend a budget for professional development in the school district.

Recommend a compensation plan for professional development,




Section V
PERSONAL PROFESSIONAL DEVELOPMENT PLAN

All professional development az:t:vstzu are based on mutua!iy devetnped
standards for quality machmg and learning in Menamonee Falls.

M This annual plan is designed for all certified staff to achieve professional growth. The Personal
Professional Development Plan (PPDP) cannot be used to evaluate teachers.

® Al certified staff members are encourageci to make a Personal Professional Development Plan for each
school year,

W The formatting of the PPDP is followed by a confercnce with the bmldmg administrator or her designee by
mid Novembcr of each schoci year. . :

W Thelist e_f 'possab_lc actwitxes of the gro@ih plan is virtually endless. The cnucal consideration is how a
certain activity enables a professional educator to move toward his or her professional goals.

W PPDP opiions include:

1. Graduate course work from a college or university

2. District sponsored classes

3, Independent study or research which may include but is not limited to:
a. observation of and discussion with other professionals known to be skilled in the area identified

for focus
b. focused reading of books and articles, watching of professional videos
¢. collection and analysis of student work from one's own teaching -
. d. - Teview of ‘survey results or ather achxevemem measures ie deiemnne areas of naed for one's
B : stnﬁents R
4. Mentomxg, Cooperaung Teacher Cemﬁcanon National Board Cemﬁcanan

M The plan is intended to be flexible so that areas can be expanded upon or deleted as needed.




SCHOOL DISTRICT OF MENOMONEE FALLS
PERSONAL PROFESSIONAL DEVELOPMENT PLAN

Teacher School Year

Description of the Goal:

Rationale for the Goal:

Activities/Course Name Timeline Resources QOutcome

Long-range Plans and Goals:

Teacher Signature Date

Administrator Signature Date

All professional development activities are based on mutually developed standards
for quality teaching and learning in Menomonee Falis.




Section V1

PROFESSIONAL DEVELOPMENT CERTIFICATE

The School District of Menomonee Falls recognizes the importance of continuing professional development for all
teachers. The concept of a learning community, as well as recent research, emphasizes the importance of teacher
learning that is focused on students, and inclusive of parents and comumunity. Professional Development
Cemﬁcanon (PDC) is a local district effort to support and promote continuing staff development.

}?ROFESSIONAL BEVELO?MENT CER‘I’IFICATE {P})C)
Any teacher with five years of District experience and a Master's Degree may earn a Professional
Develepment Certificate from the School District of Menomonee Falls. The Joint Commintee for Professional
Development may waive the above requirements for teachers who meet one of the following criteria:

* 12 years of teaching experience in the Sckoaf District of. Menomonee Faﬁs

» enro!imem in aMaster degree pmgmm :

Any teacher mterested in obtammg a Professxonal Dcveiopment Cemﬁc&te must submit an application for the PDC
to the Joint Commiittee for Professional Development. The application must include evidence that the three credit
" Action Research” course has been completed. The PDC requires snmpisnan of six additional graduate credits, A
total of nine graduate credits is needed to earn a PDC. The application must be based on the mutually developed
Professional Teaching Standards in Menomonee Falls. It must include a statement of purpose based on the
Professional Teaching Standard(s). The completed application, along with the recommendation of the building
principal, should be submitted to the Joint Committee for Professional Development. The JCPD will inform the
applicant in writing of acceptance or rejection of the application.

In order to achieve the Professional Development Certificate, the teacher must submit a portfolio to the Joint
Comimittee for Professional Development. The portfolio could include:
- _tmmcrzpts
written lesson plans
. cm_rmul:;m work
assessmenis
reflection on student learning and instructional techniques
self-evaluation
critiques provided by peers, students, or parents
video fape.
other evidence of effective curriculum, teaching, or assessments

The completed portfolio, along with the recommendation of the building principal, will be presented to the Joint
Committee for Professional Development for formal approval. The JCPD will inform the applicant in writing of
the acceptance or rejection of his/her portfolio. After JCPD approval of the portfolio, the School Board of
Menomonee Falls will present the Professional Development Certificate at the next convenient School Board
meeting. The PDC is in effect for a five-year period and renewable for teachers with a Master's Degree. Neo
teacher will be eligible to hold two Professional Development Certificates concurrently.

COMPENSATION
Compensation for the attainment of a Professional Development Certificate is a $1,500 addition to the anmual

salary as determined by the current contracted salary schedule. The $1,500 will be paid in a lump som on
November 30 to those teachers whose portfolio has been dpproved by the Joint Committee for Professional
Development before October 15 of the current contract year, or March 15 for those who achieve the PDC before
January 31 of the current contract year. This $1,500 will be earned annually during the five-year period the PDC is




in effect. The $1,500 is cons;dered part of the teacher's salary and is subject to all District, Federal, and State
regulations.

PRINCIPLES AND GUIDELINES
The School District of Menomonee Falls Professional Develepment Centification 1s based on the five standards of

acc_:amphshsd teachmg as espoused by ihe National Board far Professxenal Teaching Standards. The five standards
are:

Teaghgrs are commltted to students and their learning.

Teachers know the subject they teach and how to teach those sub,;ects to students.

Teachers are responsible for managing and mamtorzng student learning.

Teachers think systematically about their practice and learn from experience.

Teachers are members of learning | cemmamtms. '

}APWMH
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Section VII
MENTORING

MISSION STATEMENT FOR MENTORING PROGRAM

The School District of Menomonee Falls cares about our children, Our staff, together with our families and
community, will provide the finest educational experience so each student becomes the best possible citizen.

1t is the mission of the mentoring program -tc}_' provide support and encouragement for new staff, so they in turn will
become the best teachers. This support will take a variety of forms from scheduled presentations regarding district

practice and policy to planned meetings between the mentor and mentee regarding good teaching practices,
observations, and infonnal’ sessicms relative {0 general school issues.

By working mgether QLT HEW teachem will becume successful in establishing healthy relationships with students,
theu famxhes ax;,d our cmnmmuty and promde onr studem bndy with a succassﬁxi learning atmosphere.

GOALS FOR MENTORING PROGRAM

All professional development activities are based on mutually developed standards
for quality teaching and learning in Menomenee Falls.

1. Build a life-long learning community.
. Ensure that teachers and staﬁ’ new to Memmenee Faus wxll have a successful teachmg and learmng

- expcnenca SR
Tmprove mstmctmnal strategxes 50 teachezs meet the needs of ali students

4. Develop collegial relationships.

35

ROLE OF THE NEW TEACHER

1. Participate in the entor program with enthusiasm and commitment and to identify areas of needed support
and concern and be willing to ask for assistance,

2. Attend ongoing training and support sessions, discuss information and professional teaching standards (see

Section II) with your mentor.

Work on developing a professional collegial relationship with your mentor.

Share goals and concerns. Keep your mentor informed.

Identify problems you have; seek solutions. Be proactive rather than reactive.

Be willing to take risks, ask questions, and try new ideas.

Observe your mentor and other teachers, as well as be observed by your mentor,

Consider keeping a jowrnal of activities {seminars, observations, discussions) for personal reflection.

Participate in recognition lunches and dinners with your mentor.

0 Reflect on year and offer suggestions to improve the mentor program.

N

w\o.m
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ROLE OF MENTOR

A mentor is a teacher with at ié_aﬁt three years of :eaci’iing experience and '
certified as a mentor in the School District of Menomonee Falls,

Provide ongoing suppert, advice, and counsel to the new teacher,

Facilitate the understanding of the responsibilities of a professional teacher based upon the professional
teaching standards. (See Section IIT)

Work on developing a collegial/professional relationship.

Establish 2 system for ongoing communication.

Maintain confidentiality, encourage one another, laugh together.

'Encourage and arrange for classroom observat:ons ‘meet with mentee and:discnss classroom observatmn(s)_

Share resources for. professmnai devciapment nppﬂrtunmes
Attend ‘mentor/mentee in-service and recognition lunches and dinners.
Reflect on the year and offer snggestions to improve the mentor program.

ROLE OF THE BUILDING ADMINISTRATOR

Orient the mentee to the professional teaching standards (see Section 111} and building procedures.
Onrient the entire building staff regarding the mentor program’s mission and purpose.

Recruit individuals to serve as mentors for new teachers. Match new faculty with mentors,

Provide some common relgased time or joint planning time to facilitate mentor/new. teacher intgraction.
Schedule time. for mentor/new feacher observations. - Aliow for reiease time to compiete ahservatmns

'Share resources forprofessional development -opportunities.

Reflect on the year and offer suggestions to improve the mentor program.

12




Section VIII

COMPENSATION

The School District of Menomonee Falls and the Menomonee Falls Education Association agree to support
professional development with increased compensation in four specific arcas:
= Jointly Approved Graduate Courses
»  Mentoring
. Professional Deve!apmerxt Certificate
= National Board Cerlificate
All compensation is consxdf:red part of the teacher's salary and is subject to all District, Federal and State

regulations.

Jointly Approved- Graduate Couz'ses e '

Traditionally teachers have been ‘paid accardmg toa smgle salary schedule model that provides salary increments
accorchng to a teacher's vears of experience and number of college/university units and degrees. The School
District and the Menomones: Falls Education Association recognize the- tmportance of experience-and
college/graduate credits in increasing teacher- compensation, A single salary schedule model is employed in the
School District of Menomonee Falls, Teachers with at least three vears of experience can increase compensation
on the salary schedule by accumulating graduate credits provided by the District.

In order to encourage enroliment and completion of graduate studies and the attainment of a Master's Degree, the
district will provide two graduate level courses at no charge to experienced District teachers. Teachers can use
these earned credits toward a Master's Degree or 1o prepare themselves as mentors or candidates for the .
Professional Development Certificate (PDC) in Menomonee Falls. The credit will be provided by a local university
and will be recognized by -thé i}epartméﬁi of Public Instruction.

. Qualified 1 teachers (as deﬁned in Section. VI) in. the, Schooi District of Menomoneg Falls can earn three creditsina

graduate- Gourse entitled "Action Research."’ This course is designed o assist teachers in devaiopmg a persenal
“professional improvement plan to aciueve the PDC in the School District of Méenomonee Falls. . " Action Research”
focuses on classroom instruction and assessment. It will assist teachers in goal setting, model instruction, and
monitoring student progress. It will help teachers and the school dlstnct to reflect on effective instructional
pracmes that result in nnprovcd learmng for studems .

Teachers wzth at Ieast ihree years of expenenc;e in the School I{}mnct of Menomenea Falis can earn three credits in
a graduate course entitled "Mentoring.” Teachers that successfully complete this ¢lass are eligible to serve as
mentors to new or lesser-experienced staff members as determined by the building principal

Any of the above requirements may be waived at the discretion of the Joint Committee for Professional
Development.

Mentoring
Teachers with at least three years experience that successfully complete the "Mentoring” course are eligible to serve

as mentors 1o new or less experienced staff members. The building principal will determing staff members who
serve as mentors. All new stafl will be encouraged to participate in the mentoring program, Any eligible mentor
can volunteer to participate. Mentors must be assigned by the building principal to be eligible for increased
compensation. The mentoring assigrunent will be one-year long. The mentoring responsibilities are specifically
defined in Section VII of this report. The compensation for this year-long mentoring assignment is five percent of
the beginning base salary. Compensation is made in two payments, at the end of each semester.

13




Professional Development Certificate (PDC)
See Section VI

Nationa! Board for Professional Teaching Standards (NBPTS)

The School District and the MFEA encourage all teachers to participate in the National Board for Professional
Teaching Standards program. (See Appendix B,) Teachers may receive compensation from the State of Wisconsin
in the amount of $2,000 for successful completion of the NBPTS. This state paid compensation will offset the
approximate cost of enrollment and completion of the NBPTS. In addition to the state compensation, the school
district will compensate teachers that are certified by the National Board for Professional Teaching Standards with
a stipend of $2,000 for the seven-year term of the National Board Certification, Total district compensation for the
attainment of national certification is $14,000.

14




Section IX

SUMMARY OF PROFESSIONAL bﬁys;.,omam PLAN COMPONENTS

8 Commitment that professional development is a collaborative effort between the School District of

Menomonee Falls and the Mepomonee Falls Education Association
Clearer contract definitions of professional development, inservice and work days (formerly workshop)
meéésiénai_ 3&#@10;53:1&:1& based on m@mﬁy a'g.re'e:d. standards for quality teaching and Ieéming

Formation of a Joint Commiftee for Professional Development (JCPD) to govern professional development in
the School District

& joint representation of MFEA and Admrmstrafarfﬁ'ciwo! Baard

e compemanon at the currzczdzzm izaw'ly rate . -

Perscmal meessmnal Deveiopment Plan (PPDP) axmual commitment te professwnai grewth by all teachsrs

Commﬁnent_ to res_uew and revise thf: short~term and leng-.term goals of the mentoring program (includes
certification of mentors and compensation for mentors)
@ three credit graduate level certification course provided by the District to teachers with at least three
vears of Menomonee Falls experience
% compensation equal to five percent of the beginning base for certified mentors

Three credit graduate level "Action Research” course available to teachers with at least five years of
Menomonee Falls experience

Development of renewable Professional Development Certificate (PDC)
= compensatzozz of. $ I 5 0!? annual{y fsr f ive years (fafal of $ 7.5 00)

Compensanen ef addmonai $2 OOO per ycar for SeVen Years (total of $14 OOO) for teachers cemﬁed by the
National Board for Professional Teaching Standards (NBPTS)

15




Appendix A

NATIONAL BOARD CERTIFICATION PROGRAM
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The National Board for Professional :
Teaching Standards was created in 1987 after the
Carnegie Forum on Education and the Economy’s Task
Force on Teaching as a Profession released A Nation
Prepared: Teachers for the 21st Century. The report
called for the National Board to “establish high stan-
dards for what teachers need to know and be able to
do, and to certify teachers who mest that standard.”
The report followed the landmark report, A Nation at
Risk: The Imperative for Educational Reform, 1983,
developed by the Presidants Commission on’
Excellence in Education. .
A Nation at Risk set off alarms across the country
with statements like, “If an unfriendly foreign power
had atempted to impose on America the mediocre edu-
cational performance that exists today, we might well
have viewed it as 2n act of war” Educators, parents,
business executives and legislators awakened to the
econemic and social consequences of an education
system failing to keep pace with a changing American
sodglobal society o EeOe

~ The Caregie task force offered solutions: “The key

to success lies in creating a profession equal to the task
— a profession of well-educated teachers prepared to
assume new powers and responsibilities to redesign
schools for the future.” The task force urged the teach-
ing profession to set the standards and certify teachers
who meet those standards.

Those suggestions helped bring the nation’s educa-
tienal community together to create the National
Board for Professional Teaching Standards. The
National Baard is an independent, nonprofit, nonparti-
san and non-governmental organization governed by a
63-member board of directors, a majority of whom are
classroom teachers. The other directors include school
administrators, school board leaders, governors and’
state legislators, higher education officials, and busi-
ness and community leaders.

The National Board’s mission is to estabiish high and
tigorous standards for what accomplished teachers

- The hi_s‘tarjg mission and a brief description of the :
~ National Board for Professional Teaching Standards :

should know and be able to do, to develop and oper-
ate a national voluntary system to assess and certify
teachers who.meet these standards, and to advance
related education reforms for the purpase of improving
student learning in American scheols. '

Financial suppont for the National Board's work
comes from grants by the nation’s major private foun-
dations and corporations and from federal funds. Onca
the entire certification system is in place and operating,
fees paid by or on behalf of National Board _
Certifications candicates will support the majority of
the National Board’s work.

The standards grow out of a central policy statement,
What Teachers Should Know and Be Able ta Do. Thic
statement and the vision of teaching it describes are
organized around five core propositions: 1) Teachers
are committed to students and their learning; 2
Teachers know the subjects they teach, and how to
teach those subjects to students: 3) Teachers are. -
responsible for managing and ‘monitoring student
learning; 4) Teachers think systernatically about their
practice and learn from exp_efi&nce; 5) Teachers are
members of learning communities. L
Based on tﬁese--prcposit_icns, the National Board is
sefting advanced standards in more than 30 certificate
fields. The certificates are structured around student
developmental level(s) and the subject(s) taught.
Standards are created by committees of classroom

_teachers, teacher educators and subject experzg and are

then reviewed nationally and extensively before final
approval by the National Board for Professional
Teaching Standards board of directors.

Based upon the standards, multi-part

assessments are used to identify National Board
Certified Teacherse. Teachers applying for National
Board Cenification are expected to demonstrate princi-
pled, professional judgment in a variety of situations.
Evaluating such complex behavior requires innovative
assessment methods. National Board Certification

continued



- Backgrounder continued ... -

assessments are performance-based 'exarcise_s and give
teachers an opportunity to grow professionally by

requiring them to reflect on and describe their practice.

The first part of the two-part assessment asks teach-
ers to develop a school-site portfolio reflecting various
facets of teaching. Candidates show evidence of teach-
ing practice through student work, videotapes of class-
room interaction and written commentaries that pro-
vide a window into what they do and how they think
about it. During the second portion of the assessment,
teachers attend an ‘assessment ceniter whers exercises
focus on content knowledge as well as age-appropriate
and content-appropriate strategies teachers use. -
Teachers demanstrate their knowledge and strategies
with written responses to: prompts or stimulus materi-
als, like journal articles and student work samples.

National Board Certification is a symbol of profession-
al teaching excellence. A National Board certificate -
will attest that a teacher was judged by his or her peers
as one who is accomplished, makes sound professional
judgments about students’ best interests, and acts effec-
tively on those judgments. Offered on a voluntary
basis, National Board Certification complements, but
does not replace, state licensing, While state licensing

systems set entry-level standards for novice teachers,
National Board Certification establishes advanced stan-
dards for experienced teachers.

Many state governments and schaols districts are
encouraging teachers to apply for Nationa! Board
Centification by paying the fee and by rewarding
National Board Certified Teachers with financial
benefits, recognition and new roles in the classroom.

National Board Centification also represents an
opportunity for professional growth unlike any other
now available to teachers. Teachers across the nation
are able to'gauge their skills and knowledge against
objective, peer-developed standards of advanced prac.
tice. And as teachers hone their professional skills,
their students reap the greatest rewards.

: _The_ Néﬁnﬁa] B_-o_ard. has awarded Nationa] .Bc_}_érd

- Certification to 91-2_ teachers nationwide. During the
- 1998-1999 school year, the National Board is. offering

six certificates: Early Childhood (student ages 3-8)/ -
Generalist, Middle Childhood (ages 7-12)/Generalist,
Early Adolescence (ages 11-151/Generalist, Early
Adolescence/English Language Arts, Adolescence and
Young Adulthood (ages 14-18+)/Mathematics, Early
Adolescence and Young Adulthood (ages 11-18+) Ar,
and Adolescence and Young Adulthood/Science.

1 What Teachers Should Know and Be Able To Do-
2 Standards documents (several areas available)
3 Portfolic Sampler

4 A Guide to National Board Certification

5 National Board Faculty Meeting Kit

6 Accomplished Teacher Magazine

National Board
‘2) FOR PROFESSIONAL

TEACHING STANDARDS

Several National Board for P‘f'bféésiéﬁél"'fééth?ﬁg Standards publications are available |
and address topics discussed here in greater detail.
Please see Reso;:rc_es Samma_;y for prices and_d.es_crip‘ﬁo;is_ of each publication.

7 National Board Certification: Somthing That

'8 Videotaping Teaching and Learning: A Visual Guide

Furthers Your Love of Teaching and Learning

{videotape}

{videotape)

26555 Evergreen Road
Suite 400

Southfield, Ml 48076
1-800-22TEACH
www.nbpts.org

Thix project is funded in part with granty !r?r? the U5, pr'mmm: af‘Eduna‘nn #nd the Naticns! Sciancs Foundation. Through Septamber 1957,
NBPTS has receivad fadarsl funds of $15 million, TEPrazaniing spproximately 41 parcsnt of ta Natianal Board Certification project, Mora than $51 mik

lon (55 percant) of the projects cost was financed by Aongovemmansal Sourtes,

UPDATED 3/98



Fields of National Board Certification

The National Board is setting advanced standards based on its five core propositions in more.
than 30 certificate fields. The standards and the certificates are, for the most part, structured
along two dimensions—the developmental level of students and a subject area or areas. Four
overlapping student developmental levels have been identified. Candidates may choose either a
gencraiist' or a'sub}cctmspeciﬁc certificate.

A standards cemxnzttee cem;rosed of a majority of classroom teachers is appointed for each
certificate field. Other members of the committee may include experts in child development,
teacher sducatmn and the relevant discipline(s). Standards committees recornmend to the
National Board the specific standards for each field, and advise those involved in develcpmc
the correspondmg assessment package
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Cap:es of standards dccumen:s for ccmﬁcate areas are available for $15.00. Quantity discounts
of 15% are avaﬂable: for orders greater: than 100 copies; orders for more than 500 copies receive a
20% dlscaunt Piﬂase addrcss requests with payment to:

The Nutzonai Board for Professional Teaching Standards
26335 Evergreen Road. Suite 400

Southfield. MI 43076
Agention: Communications Fulfillment

or call [-300-22-TEACH.

In 1998--99, the National Board will offer certificates in these twelve fields:

Early Childhood/Generalist (ages 3 — 8)
Middle Childhood/Generalist (ages 7 — 12)
‘Early Adolescence/Generalist (ages 11 - 15)
Early Adolescence/English Language Arts (ages 11 — 15)

Early Adolescence/Mathematics (ages 11 — 15)

Early Adolescence/Science {ages 11~ 15)

- Early Adolescence/Social Studies-History (ages 11 - 15)
Early Adolescence through Young Adulthood/Art (ages 11 - 18%)

Adolescence and Young Aduithood/English Language Arts (ages 14—~ 187) )

Adolescence and Young Adulthood/Mathematics (ages 14 — 18%)

Adolescence and Young Adulthood/Science (ages 14— 18%)

Adolescence and Young Adulthood/Social Studies-History (ages 14 - 187}




The National Board is developing certificates in the fields described on the chart shown here.
Projected availability dates are listed for portfolios through December 2001.
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Generalist Currentiy. Currently Currently
. available - available available
English Language Arts No release Curren.tiy :De.c_ﬁ:erhbér
< date determined available 1998
Mathemarics o Norelease December Currently
' dag determined 1998 available
Science No rejease Séce}nb_cr Cizrre_ml}'_
: date determined 1998 available
Social Studies- L _i\-_i'd're_léuse December December
History L daw determined 1998 1998
mE Z’.{BMOI Currently available

ATt

Foreign Language

Guidence Counseling

No release date determined

December 2001

No release date determined

Library/Media December 2001 December 2001
Music . Devember 2001 December-2001
De mbe 2 December 2001 '

s :P_:ﬁyﬁsi.cni Eﬁﬁ_cuziorﬁ__*:' i

Hé&izh

No release date determined

- & Vocationa! Education December 1999~
| % English as 4 New Language ; : Eé‘.&en‘zbéf 1999+ December 1999+
oo f)ec:ffﬁ_ber 1599 December Igggan

s Excepticnal Needs/Generalist

*Projected availability date

Fees and Incentivas for National Board Certification
The assessment fee for National Board Certification is $2000.00.

If you are a member of the National Educatio
through the NEA Higher Education Loan Prog
National Board Certification, in this guide for
American Federation of Teachers. vou
program (AFT-JOIN). See Section II].

for more information.

~.)

n Association, you can fund the assessment fee
ram (NEA HELP). See Section I, Applying for
more information. If you are a member of the
can fund the assessment fee through an AFT loan
Applving for National Board Certification, in this guide
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_ VV%-S?(’“-SEH TO: Members of the Senate Committee on Education
ianufacturers
Commerce FROM: Joan Hansen, Director of Tax & Corperate Policy

DATE: Nevember 29, 1999

Memo

RE: Teacher Licensure Administrative Rules - CHR 99-630

Wisconsin Manufacturers & Commerce (WMC) is encouraged by the
Department of Public Instmct}on s (DPI) approach in developing the new 3-
tier teacher licensing system in Clearing House Rule 99-030. Although the
rules are a step in the right direction, they could be written more clearly.
WMC also supports the most recent addmons that have been made to the
rules by DPI :

Asyou know the busmess commumiy has been actweiy mvolved in (by
providing monetary resources, remedial and skilled education,
apprenticeships, and by supportmg public schools, choice and charter
schools) and extremely concerned with the educat;on of our children.
Although Wisconsin students typically range among the top nationwide when
it comes to ACT and SAT test scores, we still have huge pockets of students
who are falling between the cracks, especially in Milwaukee. Employers for
years have been expending significant resources educating, training and in
many cases, providing higher education for those entering the workforce
directly upon high school graduation.

Because greater private resources are funding educational efforts and because
of the i increasing demand for skﬁled and educated workers, we need to ensure
that we are getting the most out of our investment in public education. Asa
result it is important that we strengthen and clarify the requirements for
teacher licensure in the future. We must ensure students entering the adult
phase of their lives’ have attained their highest academic potential to that
point. Inlightof this, WMC is concerned that the rules in some areas are
written in an overly bureaucratic and vague manner that could lend way to
unclear interpretations in the future.

Additionally, the rules could go much further to promote parental
involvement, merit pay and on-going competency testing. WMC supports
competency testing for teachers. The rules appear to tie testing to
Wisconsin's model academic standards, but only in the beginning stages,
upon graduation from college. It is unclear and uncertain whether this is an
ongoing requirement and if it the results of competency testing will be
available to the public. Competency testing should be ongoing and the data
should also be available on an ongoing basis so parents can make
comparisons and responsible choices for their children.

The rules also seem to promote performance-based learning which is very
positive, however, it is unclear how improved pupil learning will be
East Washington Avenue measured or how instructional strategies that use technology or any other
e 2944 teaching techniques will be measured in terms of improved pupil learning.
dison, Wi 53701-0352 Again, WMC believes it is important to measure both teacher and pupil

one: (608) 258-3400
ax: (608) 258.3413
WWw. wmce.org
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achievement continuously and to have the results be made public so that
parents can cornpare and confrast the data.

In terms of overall parental involvement, it is virtually absent in the rules and-
could and should be incorporated in various chapters of the document. For
example, parents could be part of the review panels in the first licensure

stage or an assessor in the master educator stage.

With respect to alternative teaching licenses, WMC has strongly promoted
the concept of alternative teacher licenses. We believe by adding the
alternative teacher licenses (which is already current law) to the
administrative rules, DPI has made the requirements more stringent than
those currently required. Individuals applying for this license will be held to
the same standards as those opting for a traditional license,

In many cases individuals who are interested in pursuing an alternative
license are highly educated prefessmnals who later in their careers want to
give back to the community in the form of teaching.

Individuals successfully completing the requirements under the alternative
teaching license give school districts and parents new opportunities in
education for their children by making the connection between the classroom
and real life application in the workforce. This is an invaluable tool
especially when so many kids ask, “when will I ever use this?” Having a
professional from the private sector teaching can make that link.

Finally, the rules grandfather in all current teachers unless they so choose to
be licensed under the new rules. Unfortunately, this means it will be years
before these will have any praoncal effect in our school districts, WMC
would prefer to see a time frame requirement for all teachers to be licensed
under the current rules.

Thank you for considering WMC’s comments on the teacher licensure rules.



School District of Menomonee Falls
MENOMONEE FALLS, WISCONSIN 53051

SCHOOL DISTRICTOF CENTRAL OFFICE
L DETRILTS ; N84 W16579 MENOMONEE AVENUE
MENOMONEE FALLS (414) 255-8440 FAX [414) 255-8461

WISCONSIN

DATE: November 29, 1999
TO: Members of the Senate Education Committee
RE: Senate Clearinghouse Rule 99-030

My name is Mary Lou Zuege. I am the Media and Technology Director for the School District of Menomonee Falls,
and a member of the board of directors of the Wisconsin Educational Media Association. 1 will'be speaking to
proposed changes in PI 3.and 4 Which relate to eéucatlon and Ticensure of school hbrary media specialists and
technalt;agy coordmators S :

1. The pmposeci rules create a streng bridge between umverssty Ilbra:ry school preparatory pr{wrams and K-12
student proficiencies. In order to become certified as a library media speczaizst an ‘applicant must complete a
program that incorporates Wisconsin’s model'academic standards for information and technology literacy. This
means the preparatory program must inclade the same strands for which our students are responsible: media and
technology, information and inquiry, independent learning, and the learning community.

2. 'The propesed rules recognize the significance of teacher preparation to success as a library media specialist.
They require that school library media specialists be certified teachers, knowledgeable about child development,
instructional strategies and curriculum content. In my experience, classroom teaching experience is the single most
important determinant in the success Of the school’s Eibrary media program.

~The role of school library media. spemahsts isto. werk coilaboratwely with classroom ‘and’ subjeci area teachersto 7
“supportand; expand on classroom inistruction. This relfationship is further reinforced in the ten: teacher standards {PI :
34.02], which require that all teachers demonstrate proficiency “in variety of instructional strategies, including the
use of technology to encourage children’s development of critical thinking, problem solving, and performance
skills” [Standard 4] and “effective verbal and nonverbal communication techniques as well as instructional media
and technoiogy to’ foster actw&: mqmry, collabaration and supportwe mteractzon in ﬂle classroom [Standard 6] ”

3. The prcposed cencept of im‘aal Professwnal and Master Educator stacres of licensure is similar to current
practices in licensing library media specialists. The nonrenewable 901 certification and the requirement for specific
additional knowledge before acquiring 902 certification has advanced the professionalism of the library media
specialist. T am pleased to see this concept expanded and applied to all teachers,

4. The proposal would add a separate licensure for the Technology Coordinator. In & time when hardware and
networking have been dominant, this certification would focus on instructional leadership and vision. Often aligned
with the Library Media Supervisor administrative licensure, a separate Technology Coordinator certification is long
overdue.

One section of the proposal still needs to be better developed: implementation of the professional development
councils. The proposed rules would require that peers and university personne! serve on professional development
teams to monitor and mentor certified staff. In the case of library media specialists, it may be very difficult to find
these peers. In many districis, one or two professionals media specialists serve the entire district. Added fo that,
there are but a handful of qualified library media personnel on our university faculties (and these are not
geographically distributed), 1would urge that further consideration be given to these factors before final rules are
adopted.

THE SOHOOL DISTRICT OF MEMOMONEE FALLS DOES NOT DISCRIMINATE IN EMPLOYMENT, PROGRAM OFFORTUNITIES, OR DELIVERY OF SERVICES.



Marlene Ott, English teacher
South Milwaukee High School
414-768-6322

November 29, 1999

Thank you, Senator Grobschmidt and members of the Senate Education
Committee for giving us the opportunity to express our views on the
proposed rules for new teacher education and licensing.

My name is Marlene Ott and I have been teaching English for 37 years, the
last 33 in South Milwaukee High School. I was recently nominated as a
member of the Professional Standards Council for Teachers which is

~ working on the development of these rules — although my confirmation has
not yet taken place. The proposed plan for new teacher licensing is one of
the most exciting and hopeful developments to occur in K-12 education
during my entire career. Finally, we will have a licensing process that
emphasizes performance in addition to academic preparation. Finally, a
process that formalizes mentoring, mentoring which will be more than
telling new teachers where to get paperclips and the location of the nearest
bathroom. At last, a process that includes feedback from peers and
encourages teachers to give time and thought to creating career development
plans. * | ) | | .

These rules will recognize the work that our best teachers do to prepare for
their task of educating the children of our state and clarify the path toward
teaching excellence for new educators. I believe these new rules will
strengthen the teaching profession and increase public confidence in it.
Research clearly shows that improving teacher performance improves
student performance.

Implementing these new rules will not be easy; it will cost money and it will
take precious time from people who have precious little time now. But the
potential for making an already good teaching force even better justifies the
effort this is going to require.

My only concern, but it is a significant one, is the lack of specificity in the
section on alternative training programs. Recently, our daily paper carried a

-MORE-



Marlene Ott, English teacher
South Milwaukee High School
414-768-6322

-continued-

front page story on a new Kelly Services program designed to train
substitute teachers. Does this brief section of the rules open the door for
groups like Kelly Services to license teachers? Where are the state
guidelines for quality? A fuller development of this portion of the document
would strengthen the state’s commitment to improvement of the profession.

Despite this problem, I wish to add my enthusiastic endorsement to PI 34
and urge your support.



